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Abstract

Instructors’ course policies have an important impact on student success in

our courses, as well as their perceptions of instructors. One such course policy,
which is the focus of this descriptive study, is that of assessment deadlines,
more specifically, the various permutations of flexible deadlines. These might
include automatic extensions, short or long extensions with or without a penalty,
open deadlines for submissions, or a bonus point as an incentive for meeting the
deadline. In the present study, we asked students to evaluate these submission
deadline policies and how they might affect their wellbeing, procrastination, and
perceptions of their instructor. Although they report encountering them most
frequently, students don’t perceive extensions with a reduction in grade (e.g.,
10% per day) as helpful for their learning and would prefer automatic non-punitive
extensions to help support their success and wellbeing. Additionally, students
reported that they would have a more positive view of their instructor (nicer and
cares about their success) if they had a flexible deadline policy and that it would
increase their satisfaction with both the course and instructor. Surprisingly, the
largest number of students indicated that their preferred flexible deadline policy
would be to receive a bonus for submitting it on time. Implications for policy

and student success are discussed. The authors recommend that faculty who
use hard/rigid deadlines consider adopting flexible deadlines to better support
student success.

Introduction

As instructors, we make many pedagogical and administrative decisions when
planning and delivering our courses. Choosing policies related to assessment
deadlines is one such decision. Deadlines are often employed as a means of
structure built into the course, which have the potential to promote or hinder
student success (Koch et al., 2015; Levitin, 2019; Wyre, 2019). Seeing as policies
surrounding due dates are found in almost every scholarly experience, an intentional
analysis of why we implement deadlines, how they are perceived, and what effects
they have are all worthwhile endeavours. Due date policies are often course-specific
and individual instructors typically have the autonomy to alter these policies; thus,
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such considerations may lead to different student experiences
and could also affect the quality of the course and perception
of the instructor.

There are various types of deadlines. There are hard/rigid
deadlines, in which no late submissions are accepted. Late
submissions may be accepted, with or without a penalty,
such as the submission being docked marks based on how
late they are (e.g., 10% per day). Another option is to offer an
extension for a set period of time (e.g., 3 days) without any
penalty. Alternatively, faculty could impose a penalty after

a grace period; for example, after 4 days late, the penalty

is 10% per day. There can also be the option for students

to receive bonus marks (e.g., 1%) if they submit their work

on time. In many of these cases, the extension might be
automatic, while in other cases, students may have to formally
request an extension (often in writing). One final option, which
might be less commonly encountered in higher education,

is to have an open submission deadline where there are no
due dates at all until the end of the course. Some of these
possibilities are not mutually exclusive and can be used
together to form a highly accommodating deadline/late
submission policy. For example, an instructor could allow
students an automatic extension grace period of 3 days,
without requiring approval and without penalty, followed by

a 10% penalty per day up until 10 days late, at which point
the grade is zero. These are just some examples of the many
deadline structures that could be implemented to encourage
flexibility and support students with both documented and
undocumented accommodation needs.

An examination of the purpose behind a due date is important
because the purpose should drive the policy. Why do we
implement deadlines for students? Part of the answer surely
lies in our own (instructor) workload management; after all, it
could be highly problematic to submit final grades on time if
all student work arrived in the final week(s) of the semester.
However, aside from that, our rationale likely centres around
student success, both during their studies as well as in their
eventual careers, because workplace deadlines are a part of
the working world. Scholarly due dates are meant to promote
commitment and prevent procrastination (Koch et al., 2015;
Levitin, 2019). Many teachers rationalize the use of inflexible
deadlines as being reflective of real-world experience;
however, the reality of multiple constraints of real-world
deadlines compels strategies such as time management and
prioritization, and workplace deadlines may be necessarily
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delayed. Providing flexibility and accommodations may better
reflect the workplace, where deadlines are often negotiated
with supervisors or bumped rather than being setin stone
(Warner, 2019). Interestingly, some research shows that

rigid deadlines may be counterproductive (Hasinoff, 2022).
Course deadlines assume that students submit coursework
on time with ease, and they do not accommodate individual
circumstances or challenges (Hills & Peacock, 2022).
Evidence shows that penalties for late coursework can
increase anxiety and poor grades, potentially harming the
ability of students to succeed (Hasinoff, 2022). To promote
student success, many educational systems have recently
pivoted towards a more compassionate and inclusive learning
environment that leaves space for obstacles and mistakes
and supports the individual needs of students. One way this
can be done is by providing the option of flexible deadlines,
which decreases anxiety and helps students who may need to
adapt to life complications (Hasinoff, 2022).

The decision to incorporate flexible deadlines is supported

by some pedagogical literature. Offering students multiple
options is in line with universal design for learning (UDL),

first proposed by the Center for Applied Special Technology
(CAST) (2018). The goal of the three principles of UDL (Multiple
Means of Representation, Multiple Means of Engagement,
and Multiple Means of Action and Expression) is to remove

as many barriers as possible so that all students can be
successful learners. Additionally, when courses are designed
within the UDL framework, students shouldn’t need to provide
instructors with an access plan (e.g., allowing extra time

to complete a test) because those barriers have already

been removed. In the case of flexible deadlines specifically,
providing students with choice and some control over how
they allocate their time removes a number of barriers and
supports the Multiple Means of Engagement principle of UDL,
whereby students are motivated to learn and feel safe doing
so (CAST, 2018). The equity and belonging approach to UDL
is much more prominently focused on in the newest version of
these guidelines, UDL 3.0 (CAST, 2024).

Having a flexible policy about deadlines also provides
students with agency over their learning; thus, it provides
options to self-regulate and an opportunity for goal setting,
planning, and strategic development, all of which are
important durable/transferable skills (America Succeeds,
n.d.; Government of Canada, 2023; Government of Ontario,
n.d.). Additionally, provisions for extra time may redirect
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the student’s focus to producing better quality work or
performance rather than fixating on the ability to meet a set
deadline (Warner, 2019). Furthermore, embedding flexible
deadline policies into a course instead of evaluating individual
student requests on a case-by-case basis is far more
equitable for all students and aims to remove unequal barriers
that students experience (CAST, 2024; Hasinoff, 2022; Hills &
Peacock, 2022). Metacognition is an important component of
students’ cognitive growth and flexible deadlines, particularly
if combined with personal reflection; because of this, students
analyzing their own performance could contribute to their
journey towards metacognition and lead to self-directed
growth and improvements in time management and their own
learning (Hills & Peacock, 2022).

Although some have reported drawbacks of using flexible
deadlines in education, such as additional instructor workload
(Levitin, 2019), increased student procrastination (Levitin,
2019; Walsh, 2019), and unrealistic workplace expectations,
many research findings support positive outcomes from
flexible deadline policies (see Patton, 2000). For example, the
use of flexible deadlines has been reported to reduce student
stress (Nickels & Uddin, 2003), improve the quality of student
work (Hills & Peacock, 2022), and supports equity, diversity,
inclusion, and belonging (EDIB; CAST, 2024).

The present study builds on the literature to investigate
students’ experience with and perceptions of flexible
deadlines. We will examine what type of flexibility has been
experienced by students at our institution as well as what they
perceive to be helpful to them in their learning. Additionally,
this study will investigate how the use of flexible deadlines
might impact students’ perceptions about their instructor. By
describing this aspect of using flexible deadlines, we hope

to gain additional insight about supporting student success,
wellbeing (broadly defined), and student satisfaction.

Method

Participants

Participants (N = 45) were students enrolled in a course
offered by the Faculty of Liberal Studies in the Winter 2024
or Spring 2024 semester at a technical college in Ontario,
Canada. These courses were primarily general elective
courses but also included communication courses and
courses within the General Arts and Science certificate
program. As such, the recruitment of students was
collegewide as all programs at the college take at least one
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general education or communications course offered by the
Faculty of Liberal Studies (the demographic data collected
confirmed this). Participant demographics showed that 71% of
respondents were female (27% male, and one (2%) identified
as non-binary). Ages ranged from 18 to 50, with a mean of
23.16. The most common age of respondents was 19 years
old (24%). More than one-third (36%) of respondents were
studying in the Faculty of Liberal Studies (in which there is
only one program, General Arts and Science). The remaining
participants were studying in other Faculties: Science,
Engineering, and Information Technology (11%); Health
Sciences (11%); Business (11%); Social and Community
Services (9%); Media, Art, and Design (9%); Hospitality and
Horticultural Sciences (4%) and 7% weren’t sure or preferred
not to disclose (n = 3).

International students made up 11% of the sample. Some
(29%) identified that they had childcare responsibilities (either
their own child/ren or that of younger siblings), approximately
one-quarter had an individualized education plan (a special
education plan to support unique learning needs and which
may include modifications to instruction, or additional
support and/or services) in high school (24%) and most (76%)
indicated that they were not registered with the Access and
Support Centre for an accommodation (note: of those who
were registered with the office, almost all (82%) had flexible
deadlines as part of their accommodation).

Materials

The survey used can be found in Appendix A and contained
31 questions. These questions were developed based on
areview of the literature, with a focus on what had been
previously reported as the benefits of using flexible deadlines
in higher education. The authors formulated the questions to
try to shed some light on the research questions that guided
this project. Due to a limited subject pool at the college,

the survey was not normed or tested, and no psychometric
properties were available. The questions focused primarily on
students’ submission behaviours (e.g., when they are likely
to submit assignments), their experience of specific flexible
deadlines in their classes (which they had experienced in
their classes) and the perceived benefits of flexible deadlines
more generally. Finally, we also asked whether they perceived
various forms of flexible deadlines as beneficial for their
success in the course, which specific flexible deadline they
would prefer if given a choice, and if flexible deadlines would
have an effect on their satisfaction with the course or teacher
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of the course. The survey was presented through Microsoft
Forms, an online survey tool which allowed for the anonymous
collection of responses.

Procedure

After approval from the institutional ethics board, the
researchers asked their colleagues in the Faculty of Liberal
Studies to share the research opportunity with their students
via email as well as through an announcement in their learning
management system. It is not known how many faculty shared
the invitation with their students. Invited students who wished
to participate read the consent form, which was sent to them
with the invitation and clicked on the anonymous online
survey link to answer the questions. Students were allowed

to skip any question, though very few did: 2 questions were
skipped by two different respondents (likely accidentally)
across the entire sample (.001%). Once finished, participants
were thanked for their time. No compensation was offered to
participants, and surveys were completed anonymously.

Results and Discussion

We examined the data in order to describe student
perceptions of various aspects of flexible deadlines, including
their experience with different types of flexible deadlines and
theirimpact on students’ perceptions of their instructors.

When we asked students how early they usually completed
their assigned work, 33.33% indicated that it was completed
“a day or two before the deadline,” 28.89% indicated that
they completed it “earlier than 2 days before the deadline”
and another 28.89% said they completed it “the same day as
the deadline but many hours before.” When asked when they
were likely to submit their completed assignment, 37.78%
responded that they typically submitted it “the same day as
the deadline but many hours before,” while 24.44% answered
“a day or two before the deadline, 15.56% said they’d turn it
in just prior to the deadline, and 13.33% indicated that they'd
submit it more than two days ahead of the deadline.

Itis perhaps surprising that no student indicated that they
normally complete their work after the deadline has passed.
One possible explanation for this relates to our sample itself;
perhaps students who are likely to submit their work late did
not elect to complete our survey. If this is the case, future
research should attempt to capture this sub-sample of the
student population. A second possibility is that students
attempted to present themselves in a more positive light to
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the researchers (social desirability effect; Chung & Monroe,
2003; Phillips & Clancy, 1972; Zerbe & Paulhus, 1987).
Although the survey was anonymous, students might have
been enrolled in the researchers’ courses and, consequently,
could have wanted to appear more positively. A third option
is that students inaccurately perceived their own behaviours
related to meeting deadlines, particularly if it served a
self-preservation objective, preserving their self-esteem or
academic identity, which has been reported in other areas of
the scholarly literature (e.g., Barr, 2007; Bailey & Wundersitz,
2019; Baumeister, 1997; Polivy et al., 2014; Stirratt et al.,
2015). Future research may wish to include a more objective
measure of behaviour rather than solely relying on self-
reported perceptions of students’ own behaviours.

Students reported experiencing many kinds of deadline
policies in their courses (see Table 1), but when asked to
select only one policy which best represented the most
common policy they experienced in their courses, 37.78% (n =
17) selected short-term flexibility with a penalty (e.g., 1-3 days
late, 10% penalty per day), followed by rigid deadlines where
no late submissions were accepted (15.56%, n=7).

Table 2 shows the number of students who indicated each
Likert-type response for how helpful each type of deadline
would be forthem. Although reported as the most frequently
occurring (above), short-term extensions with a penalty were
not perceived to be particularly helpful to students. Instead,
students reported that earning a bonus point for meeting a
deadline, an automatic short-term extension, or a long-term
extension would be the most helpful. They also reported that
it would be helpful to have extensions available, even if they
have to ask for them, though, as Levitin (2019) and Whillans
etal. (2022) have noted, not all students feel comfortable
asking for an extension, so including these flexible deadlines
also supports equity in the classroom (CAST, 2024). Although
students report a preference for not imposing a penalty

for late assignments, Korpusik et al. (2022) reported that
students demonstrated the worst performance (i.e., grades)
when it was available for a lab assignment, so future research
should examine this possible downside of flexible deadlines
in college students. Most students indicated that not having
any deadlines until the end of the semester would not be at all
helpful to their learning, which is supported by the literature.
Miller and Schmidt (2021) found that having regular (weekly)
deadlines resulted in positive outcomes for students by

way of retention of information and demonstrated by better
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Table 1 Percent and raw number of students indicating that they had experienced each

of the deadline policies.

Policy n Percent
Short term extension with penalty 34 75.56
Hard/rigid deadlines (no late submissions accepted) 33 73.33
Must ask for an extension 25 55.56
Short term extension without penalty 26 57.78
Automatic short-term extension 19 42.22
Long-term extension without penalty 9 20.00
Long term extension without penalty 7 15.56
There are no due dates until the end of the semester 4 8.89
Bonus point if submitted on time 3 6.67

Note: As this was a multi-select question, students could select as many policies as they had experienced.

Table 2 Frequencies for Likert-type responses of how beneficial/helpful each deadline

policy is.

Policy 1 2 3 4 5 Mean (SD)
(very (not at all
helpful) helpful)
Bonus point if submitted on time 27 12 3 2 1 1.62 (0.96)
Automatic short-term extension 25 12 7 0 1 1.67 (0.91)
Short term extension without penalty 23 12 7 1 2 1.88 (1.07)
Must ask for an extension 22 13 5 4 1 1.87 (1.08)
Long term extension without penalty 16 7 4 9 9 2.73(1.60)
Hard/rigid deadlines (no late submissions 8 12 7 8 10 3.00(1.45)
accepted)
There are no due dates until the end of the 6 7 7 9 16 3.49 (1.46)
semester
Long-term extension without penalty 5 15 8 8 9 3.02(1.34)
Short term extension with penalty 1 17 10 8 9 3.16 (1.21)

Note: High scores (5) indicate a policy that is less helpful.

performance on an exam at the end of the semester. It's
encouraging to note that students are self-aware enough to
know that not having regular due dates to keep them on track
would not help them be successful.

Of significant interest to us was students’ perceptions of the
effect that flexible deadline policies (broadly defined) would
have on their lives. To this end, we asked about the various
aspects of their wellbeing (see Table 3). In all cases, the
majority of students strongly agreed that flexible deadline
policies would have a positive impact on their wellbeing.

JOURNAL OF INNOVATION IN POLYTECHNIC EDUCATION, VOL. 6 (1)

We also asked students about their perception of flexible
deadlines as they related to the workplace and their teachers
(see Table 4). Students were divided on the effects that
flexible deadlines would have on their procrastination and
whether allowing for flexible deadlines is disconnected from
the realities of the workplace. Employees report that more
than half of their work-related tasks have somewhat flexible
deadlines but that employees (and particularly women)
rarely ask for extensions for fear of being perceived as less
competent, even if it is clear that the deadlines are flexible
(Whillans et al., 2022). This likely manifests itself in our
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Table 3 Summary of respondent agreement with various statements related to wellbeing.

Policy Strongly | Agree Neither Disagree | Strongly

Agree Agree nor Disagree
Disagree

Flexible deadlines would improve my overall wellbeing 27 9 2 7 0
(60.00%) |(20.00%) | (4.4%) (15.56%)

Flexible deadlines would help with my mental health 26 12 2 5 0

challenges (57.78%) |(26.67%) | (4.4%) (11.11%)

Flexible deadlines would reduce the amount of stress | 28 8 4 4 1

experience (62.22%) | (17.78%) (8.89%) (8.89%) (2.22%)

Flexible deadlines would allow me to improve my 23 10 5 5 2

performance in the course (51.11%) (22.22%) | (11.11%) (11.11%) (4.44%)

Flexible deadlines would help me be successful even if | 20 7 7 10 1

procrastinate (44.44%) |(15.56%) |(15.56%) |(22.22%) |(2.22%)

Flexible deadlines would help me balance my workload 30 9 4 2 0

across multiple courses (66.67%) |(20.00%) |(8.89%) (4.44%)

Flexible deadlines would make course work more equitable | 24 9 8 3 1

for all students (53.33%) |(20.00%) |(17.78%) (6.67%) (2.22%)

Note: Both raw numbers (n) and percentages are reported.

classrooms in a similar way. Itis possible that students’
limited work experience (often in entry-level jobs) has
coloured their perspective on workplace flexibility. Unlike
Whillans et al. (2022), who included workers of all ages,

our college student sample is primarily comprised of young
adults who may have mainly experienced rigid deadlines
(e.g., arriving on time for their shift). Future research should
continue to explore the potential future impact of flexible
deadlines in higher education on students’ ultimate success
in various workplaces.

There is also evidence that self-imposed deadlines encourage
procrastination and that externally imposed deadlines help
to reduce procrastination (Ariely & Wertenbroch, 2002).
Additionally, in terms of the proportion of students who
submit assignments, late policies do have an impact, with
the highest submission rates being encountered when there
is only a small allowed extension, but adding a penalty to

the extension didn’t increase submission rates and was no
different than having a hard/rigid deadline with no late work
accepted (Walsh, 2019). In terms of procrastination, Walsh

(2019) found that when there was too much flexibility (allowing

work to be submitted one week or more past the deadline),
procrastination actually increased and led to even fewer
submissions of assignments than if there had been a rigid due
date. As others have also proposed, deadlines in the
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“real world” are rarely as inflexible as rigid assignment
deadlines are in a classroom (Green, 2017). As such, the
argument that faculty sometimes put forward to support
rigid deadlines (that they are preparing students for the hard
deadlines of the working world) doesn’t appear to be factual.
Instead, providing less rigid deadlines might actually better
help to support students in their future careers by allowing
them to develop transferable skills like time management

and metacoghnition.

Students disagreed that including flexible deadlines would
reduce their development of time management skills because
they would use them all the time. Additionally, students
reported more positive perceptions of their teachers if they
were to use flexible deadlines.

When asked how much the use of flexible deadlines would
increase their overall satisfaction with a teacher, 44.44%
said “alot,” 28.89% answered “somewhat,” and 26.67%
answered “no change.” Importantly, no student indicated that
aflexible deadline policy would decrease their satisfaction

with a teacher.

When asked whether flexible deadlines would increase their
overall satisfaction with a course, 55.56% said “a lot,” and
28.89% answered “somewhat,” while “no change” accounted
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Table 4 Respondent agreement with various statements related to perceptions of

teachers and flexible deadlines.

Policy Strongly | Agree Neither Disagree | Strongly
Agree Agree nor Disagree
Disagree
| would submit work later if | was provided with flexible 9 11 9 11 5
deadlines (20.00%) | (24.44%) |(20.00%) |(24.44%) |(11.11%)
In the real world, many workplaces have flexible deadlines | 5 5 14 14 7
(11.11%) (11.11%) (31.11%) | (31.11%) |(15.56%)
Because many real-world workplaces do not have flexible | 7 12 8 11 7
deadlines, allowing them in school sets an unrealistic (15.56%) |(26.67%) |(17.76%) (24.44%) | (15.56%)
expectation
Flexible deadlines would cause me to procrastinate (or 8 11 13 8 5
procrastinate more) (17.76%) (24.44%) |(28.89%) |(17.76%) (11.11%)
If | was provided with a flexible deadline, | would still wait | 4 11 8 14 8
until the last minute to complete my work (8.89%) (24.44%) | (17.76%) (31.11%) (17.76%)
I would use flexible deadlines all the time, so | wouldn’t 6 5 8 16 10
learn time management skills (13.33%) | (11.11%) (17.76%) (35.56%) |(22.22%)
Ateacher with flexible deadlines is nicer 12 16 12 4 1
(26.67%) |(35.56%) |(26.67%) |(8.89%) (2.22%)
Ateacher with flexible deadlines cares more about my 15 16 8 4 2
academic success (33.33%) |(35.56%) |(17.76%) (8.89%) (4.44%)
Ateacher with flexible deadlines cares more about me 13 11 12 7 2
(28.89%) | (24.44%) |(26.67%) |(15.56%) |(4.44%)

Note: Both raw numbers (n) and percentages are reported.

for 11.11% of responses, and 4.4% of students indicated that
their course satisfaction would actually decrease if flexible
deadlines were part of the course.

Finally, to help summarize their views on flexible deadlines, we
asked students if they had to choose only one policy related
to deadlines which would be applied to all of their courses,
which one policy they would choose. Table 5 shows their
responses. It appears that students would prefer a bonus
for submitting their work on time, followed by a short-term
no-penalty extension. The preference for a bonus/reward for
on-time submissions was somewhat surprising, but others
have reported similar positive student perceptions toward
this policy (e.g., Becker, 2006; Korpusik et al., 2022). Itis
possible that, in line with the predictions of Kahneman and
Tversky’s (1979) prospect theory, students are interpreting
these flexible deadlines to minimize losses (penalties) and
maximize gains (bonus point). In this way, they are weighing
their flexible deadline choices to avoid the risk of a loss and
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placing greater value on the potential gain afforded by the

bonus point. Alternatively, students may have been comparing

the example on the survey itself in terms of absolute value (1
point as a bonus versus a 10-point reduction as a penalty).
Future studies may be able to tease apart this finding by

testing a number of different variations on bonuses for on-time

submissions and penalties for late submissions, including
framing the policy in a loss-aversion versus benefit-gained
description to see why students seem to prefer bonuses over
penalties (and whether that remains the case in these various
manipulations).

Impact and Conclusion

Overall, students seemed to agree that flexible deadline
policies are beneficial to their learning, wellbeing, and result

in more positive perceptions of their teachers.

One limitation of the present study is that it was an online
survey which asked students about their perceptions,

(1)




Table 5 Summary of students who selected ea
used in all of their courses.

ch policy as their preferred policy to be

Policy n Percent
Bonus if submitted on time (example: 1% bonus) 17 37.78
Short term no penalty (example: 1-3 days late, no marks lost) 9 20.00
Automatic short term extension (example: due Friday, but can submit | 6 13.33
until Sunday with no penalty)

Must ask for an extension before the due date but it will probably be 4 8.89
granted

There are no due dates until the end of the course 4 8.89
Short term with penalty (example: 1-3 days late, 10% penalty perday) |2 4.44
Hard/rigid deadline (no late submissions accepted) 1 2.22
Long term no penalty (example: 4-10 days late, no penalty) 1 2.22
Long term with penalty (example: after 4 days late, penalty is 10% 1 2.22
per day)

Note: Both raw numbers (n) and percentages are reported.

which can sometimes be biased, particularly if tied to an
emotionally salient memory (Kensinger, 2007; Tversky &
Kahneman, 1973). However, self-report data are widely
used and do tend to be relatively accurate (Baldwin, 2000;
Chan, 2009). Future research should gather data in multiple
ways to provide convergence on the findings presented

here. Additionally, it’s unclear whether these policies would
actually resultin improved performance and/or wellbeing for
students. An experimental manipulation of multiple types of
flexible deadlines might help to tease apart whether any such
benefits would manifest.

In addition to what has been discussed thus far, there are
certainly many additional interesting opportunities for

future studies to build on the present data. For example,
expanding our sample to include students from various types
of academic programs (particularly highly competitive and/
or rigorous ones) to see whether their perceptions differ from
what has been reported here. Similarly, students with greater
time constraints (e.g., mature learners or those balancing
heavy work and/or family obligations) might prefer more
flexible deadlines due to these constraints. Despite these
limitations, this descriptive study suggests that college
students do perceive flexible deadlines in a positive way for
their own wellbeing and learning success, as well as having a
positive impact on their perception of teachers and courses.
As such, faculty who use hard/rigid deadlines should consider
adopting one or more of the flexible deadline options which
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better align with UDL, equity and learner needs, and which
may better support students in their learning.
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Appendix A- Survey Questions

1. Gender: man, woman, non-binary, other, prefer not to
answer

2. Age (textbox)

3. Areyou an international student?
* Yes
* No
* Prefernotto answer

4. Please select the academic Faculty of the program you
are currently studying:
* Science, Engineering & Information Technology
¢ Business
* Liberal Studies
* Professional & Part-Time Learning
¢ Social and Community Services
* Health Sciences
* Media, Art & Design
» Skilled Trades & Apprenticeship
* Hospitality & Horticultural Sciences
¢ Unsure
* Prefernotto answer

5. Do you have any childcare responsibilities? This could be
your own children, younger siblings, etc.
* Yes
* No

6. Did you have an Individualized Educational Plan (IEP) in
high school?
* Yes
* No
¢ Unsure
* Prefernotto answer

7. Areyou registered for accommodations with the Access

and Support Centre (ASC)?

* Yes

* No

¢ Unsure

* Prefernotto answer

* Ifyes 7h: Does your Access Plan include being able
to negotiate flexible deadlines/extensions with
faculty? (Yes/No/Unsure/Prefer not to answer)
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10.

Suppose you have an assignment due on Friday at

11:59pm. When do you typically COMPLETE your

assignment?

* Earlierthan 2 days before the deadline

* Aday ortwo before the deadline

* The same day as the deadline but many hours before

* Just before the deadline (after 11pm)

* Atthe very last minute

* Alittle bit after the deadline (a little after midnight)

¢ Within the first 24 hours after the deadline (sometime
on Saturday)

* Right before any extended deadline (example:
penalty of 10% per day for 3 days, so you would
complete it on Monday)

Suppose you have an assignment due on Friday

at 11:59pm. When do you typically SUBMIT your

assignment?

* Earlierthan 2 days before the deadline

* Aday ortwo before the deadline

* The same day as the deadline but many hours before

* Just before the deadline (after 11pm)

* Atthe very last minute

* Alittle bit after the deadline (a little after midnight)

¢ Within the first 24 hours after the deadline (sometime
on Saturday)

* Right before any extended deadline (example:
penalty of 10% per day for 3 days, so you would
submit it on Monday)

Which of the following due date policies have your
teachers used? Select ALL policies that you have

seen within your college classes. IFYOU HAVE AN
ACCOMMODATION FOR FLEXIBLE DEADLINES, PLEASE
THINK OF THE COURSE POLICIES AND NOT YOUR

11.

penalty and you don’t have to ask teacher)

* Must ask for an extension but it will probably be
granted (example: emailing your teacheron a
Thursday and ask if you can submit it 48 hours late)

* There are no due dates until the end of the course

* QOther(please specify)

Which of these is the one due date policy you saw

the most? Select the ONE that has been used the

most within your college classes. IF YOU HAVE AN

ACCOMMODATION FOR FLEXIBLE DEADLINES, PLEASE

THINK OF THE COURSE POLICIES AND NOTYOUR

INDIVIDUAL ACCOMMODATION.

¢ Hard/rigid deadline (no late submissions accepted)

¢ Bonus if submitted on time (example: 1% bonus)

¢ Shortterm no penalty (example: 1-3 days late, no
marks lost)

* Short term with penalty (example: 1-3 days late, 10%
penalty per day)

* Long term no penalty (example: 4-10 days late, no
penalty)

* Long term with penalty (example: after 4 days late,
penalty is 10% per day)

¢ Automatic short term extension (example: due on
Friday, but you can submit until Sunday with no
penalty and you don’t have to ask teacher)

* Must ask for an extension but it will probably be
granted (example: emailing your teacheron a
Thursday and ask if you can submit it 48 hours late)

* There are no due dates until the end of the course

¢ QOther (please specify)

Instructions: Please choose your level of agreement with

each of the following statements. We are interested in
what you think, whether or not you have experienced

INDIVIDUAL ACCOMMODATION.

* Hard/rigid deadline (no late submissions accepted)
* Bonus if submitted on time (example: 1% bonus)

* Short term no penalty (example: 1-3 days late, no

flexible deadlines. For these questions, the term “flexible
deadlines” refers to any due date which is not a hard/rigid
deadline where no late submissions are accepted.

12. Flexible deadlines would improve my overall wellbeing.

marks lost) . Strongly A
* Short term with penalty (example: 1-3 days late, 10% . A rongly Agree
penalty per day) Ngrf; A Di
* Longterm no penalty (example: 4-10 days late, no _e' er Agree nor Disagree
* Disagree
penalty)

* Long term with penalty (example: after 4 days late, * Strongly Disagree

penalty is 10% per day)
¢ Automatic short term extension (example: due on

Friday, but you can submit until Sunday with no
Survey questions continued to next page...

JOURNAL OF INNOVATION IN POLYTECHNIC EDUCATION, VOL. 6 (1) 99



13.

14.

15.

16.

17.

18.

100

Flexible deadlines would help with my mental health
challenges.

* Strongly Agree

* Agree

* Neither Agree nor Disagree

* Disagree

» Strongly Disagree

Flexible deadlines would reduce the amount of stress |
experience.

» Strongly Agree

e Agree

* Neither Agree nor Disagree

* Disagree

» Strongly Disagree

Flexible deadlines would allow me to improve my work/
performance in the course.

» Strongly Agree

* Agree

* Neither Agree nor Disagree

* Disagree

» Strongly Disagree

16. Flexible deadlines would help me be successful even
if | procrastinate.

* Strongly Agree

* Agree

* Neither Agree nor Disagree

* Disagree

» Strongly Disagree

Flexible deadlines would help me balance my workload
across multiple courses.

» Strongly Agree

e Agree

* Neither Agree nor Disagree

* Disagree

» Strongly Disagree

Flexible deadlines would make course work more
equitable for all students.

* Strongly Agree

* Agree

* Neither Agree nor Disagree

* Disagree

» Strongly Disagree

19.

20.

21.

22,

23.

24,

I would submit work later if | was provided with flexible
deadlines.

* Strongly Agree

e Agree

* Neither Agree nor Disagree

¢ Disagree

¢ Strongly Disagree

In the real world, many workplaces have flexible
deadlines.

* Strongly Agree

s Agree

* Neither Agree nor Disagree

* Disagree

* Strongly Disagree

Because many real world workplaces do not have flexible
deadlines, allowing them in school sets an unrealistic
expectation.

* Strongly Agree

s Agree

* Neither Agree nor Disagree

* Disagree

» Strongly Disagree

A teacher with flexible deadlines is nicer.
* Strongly Agree

e Agree

* Neither Agree nor Disagree

¢ Disagree

¢ Strongly Disagree

A teacher with flexible deadlines cares more about my
academic success.

¢ Strongly Agree

s Agree

* Neither Agree nor Disagree

* Disagree

» Strongly Disagree

A teacher with flexible deadlines cares more about me.
* Strongly Agree

e Agree

* Neither Agree nor Disagree

¢ Disagree

¢ Strongly Disagree

L. KENNETTE AND M. RIVERS (2024)



25,

26.

27.

28.
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Flexible deadlines would cause me to procrastinate (or
procrastinate more).

* Strongly Agree

* Agree

* Neither Agree nor Disagree

* Disagree

» Strongly Disagree

If I was provided with a flexible deadline | would still wait
until the last minute to complete my work.

» Strongly Agree

e Agree

* Neither Agree nor Disagree

* Disagree

» Strongly Disagree

I would use flexible deadlines all the time, so | would not
learn time management skills.

» Strongly Agree

* Agree

* Neither Agree nor Disagree

* Disagree

» Strongly Disagree

Please indicate how helpful/beneficial each of the
flexible deadline policy would be for you (1- VERY
helpful/beneficial for my success) to 5 (NOT AT ALL
helpful to my success)

¢ Hard/rigid deadline (no late submissions accepted)

* Bonus if submitted on time (example: 1% bonus)

¢ Shortterm no penalty (example: 1-3 days late, no
marks lost)

* Short term with penalty (example: 1-3 days late, 10%
penalty per day)

* Long term no penalty (example: 4-10 days late, no
penalty)

* Long term with penalty (example: after 4 days late,
penalty is 10% per day)

* Automatic short term extension (example: due on
Friday, but you can submit until Sunday with no
penalty and you don’t have to ask teacher)

* Must ask for an extension but it will probably be
granted (example: emailing your teacheron a
Thursday and ask if you can submit it 48 hours late)

* There are no due dates until the end of the course

29.

30.

31.

If you could choose ONLY ONE, which due date policy

would you prefer to see in all of your classes?

¢ Hard/rigid deadline (no late submissions accepted)

¢ Bonus if submitted on time (example: 1% bonus)

¢ Shortterm no penalty (example: 1-3 days late, no
marks lost)

¢ Short term with penalty (example: 1-3 days late, 10%
penalty per day)

* Long term no penalty (example: 4-10 days late, no
penalty)

* Long term with penalty (example: after 4 days late,
penalty is 10% per day)

¢ Automatic short term extension (example: due on
Friday, but you can submit until Sunday with no
penalty and you don’t have to ask teacher)

* Must ask for an extension but it will probably be
granted (example: emailing your teacheron a
Thursday and ask if you can submit it 48 hours late)

* There are no due dates until the end of the course

Flexible deadlines would increase my overall satisfaction
with a course.

* Alot

* Somewhat

* Nochange

* My overall course satisfaction would decrease

Flexible deadlines would increase my overall satisfaction
with a teacher.

¢ Alot

¢ Somewhat

¢ No change

* My overall teacher satisfaction would decrease
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